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Overview

e Victorian Curriculum F-10
« F-10 website and Resource Hub

« Curriculum planning resources

Image from Unsplash: Nomadic Julien
https://unsplash.com/photos/aerial-view-of-city-buildings-during-daytime-V6rDqO0f9KE
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Know and Understand the Victorian
Curriculum F-10 Version 2.0



https://f10.vcaa.vic.edu.au/resource-hub/Know-and-understand-the-Victorian-Curriculum-F%E2%80%9310-animation

Introducing the Victorian Curriculum
F-10 Version 2.0

* The Victorian Curriculum F-10 : , of gl tudents
Version 2.0 is now being '
implemented in schools

 This animation can be used with
school leaders and teachers as an
introduction to the curriculum

 Find the animation on the VCAA’s
Resource Hub.
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Website updates

Available now

Resource Hub

e Curriculum planning resources

*  Curriculum-aligned teaching and learning
resources

Curriculum download functionality
*  Customisable curriculum download options
*  Multiple download formats (.csv, .docx, .PDF)

Coming soon

Curriculum connections

* Achievement standards to content
descriptions

» Elaborations to Cross-curriculum priorities
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https://uat.f10.vcaa.vic.edu.au/learning-areas/languages/japanese/curriculum-f-10-sequence

Curriculum resources

— Know and understand:
g = T . Delivered with the published
= ~ g curriculum

Vietorian
Version2.0

78 Vicoren Gurmcuum F10 Varskon 20 and
fan for mplemertation using awhos

Plan and implement:
Delivered after familiarisation to
support planning for
implementation

Embed and extend:

Bespoke resources to respond to
precise needs AND repurposed/
refreshed Version 1.0 resources
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Teacher and leader guide

Teacher and 1. Know and understand

The teacher and leader guide has leader guide

Victorian Curriculum F-10 the curriculum to update their understanding and then consider implications for their setting.
Version 2.
fersion 2.0 —~ /,\
een developea 10 suppo &) )
\ )
This guide has been developed to support Victorian Introducing (focus curriculum) __“ Comparison of curriculums N,
. N teachers and leaders to familiarise themselves with The Introducing res outlines the context of the rz s Comparison of curriculums re: s outline the changes
the Victorian Gurriculum F-10 Version 2.0 and for the focus curricuium and explains key changes, including between Version 1.0 and Version 2.0 achievemen standards
ictorian teachers and leaders to o R
ORI Sppiosatt Teacher Leader Teacher Leader
What do | need to know and  How do lead teachers tobetter  What do | need to know How do llead teachers to

understand about the focus  know and understand the focus  and understand about the  better know and understand
h

g . .
a I I I a rl S e t e S e I V e S Wlt t e Before you begin Version 2. Version between the focus  the chz between the f
I l I l | I I I l I l | I G to the Victorian Curriculum F-10 Version 2.0 website Version 2 Version the
Suggested thinking routine

and familiarise yourself with the Rationale and Aims, the Version 1.0 curriculum?  Version 1.0 cumiculum?
Structure, and Learni See, Think, Me. We
areas. This will buid your understanding of the curmiculum Suggested thinking routine

Victorian Curriculum F=10 Version e b : o

avaluable and important area of leaming and describes
the major leaming that students will demonstrate as a
result of being taught this curriculum area. Scope and sequence Glossary

. .
§ The achievement standards and content descriptions in each The glossary d
2.0 and plan for implementation » Smoum o tovpeanaamsogmass SIS e, g
" ond sagrienced. that clearly show the learning progression.
% Learning In provides relevant information about Teacher Leader
cribes core concepts for the curriculum area. Teacher Leader Whatdo I needtoknowand  How dol lead teachers to
What do | need to know How do | lead teachers to understand about language  better know and understand

. . des
It may also include other key considerations to support
l lSl rl a W O e_S( s OO ( ;u rrl( :' | l ”r] s it and understand about the  better know and understand inthefocus Verson 20 lnguage i thefocus Vrsion
scope of the focus Version  the scope of the focus Version  curriculum? 2.0 cumiculum?

ey terms in the revised curriculum
sistent understanding of the content.

2.0 curriculum and how itis 2.0 curriculum and how it is

. Getting started ‘sequenced? sequenced? Suggested thinking routine
Connect, Extend, Challenge
1. Determine the curriculum area(s) to focus on, based Connect, Extend, Challenge
approach using VCAA developed et i ey
website. Locate the different resources mentioned in e e e
this guide.

2. Watch the introductory video of the focus

resources. 5 Bt ot s 0 i

routines to contextualise your thinking.
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teachers when initially engaging with |
the curriculum.
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Plan and implement

0
~— [Example teaching and leaming unit: 1.5 My personal world: Pets

These resources support teachers to USE the
curriculum, and to plan for its use in their context.

Modern Greek F-10 Sequence, Foundation to Level 2

* Curriculum area plan template and examples . S e
« Curriculum area map templates and examples e B
« Teaching and learning unit templates for

schools to populate and examples

« Approaches to assessment using the revised
achievement standards examples
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Curriculum area plan

The curriculum area plan template can be
used to plan the development and
sequence of related topics, across year
levels.

This can help leaders to identify curriculum
focus, time allocation and balance of
coverage of content at a whole-school
level.

20

Modern Greek F—10 sequence curriculum area plan — primary school example
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F-6

Key:

Unit number and/or name
Description of unit including language elements and context

Curriculum Area Plan

Modern Greek F—10 sequence curriculum area plan — primary school example

Use this template to create a curriculum area plan for Modern Greek that considers:

«  the development and sequence of related teaching and learning units across the years
*  fthe focus and time allocation for coverage of the cumiculum content

«  curriculum coverage across the school year, o suppor leaming progression based on the curriculum continuum and reduce repelition or gaps
+  ofher school calendar considerations.

Hints:

+  Usa your completed curriculum area map fo help populata this curriculum area plan with planned teaching and learning units.
+ Delete any year levels that are not relevant to your school context
«  Use your completed curriculum area plan to help populate of updale your teaching and learning units.

Wesk 1 1 [ [ s | 1 | 9 w [ n | u 13 T T T 17 [
B : 0.1 Learning Greek; Wha Is Greek? 02 Ly celbrate Eavar nd ol osebrtory vens 03 Wy classroom: a and olasaroom 0 T4 Ty personal worid: Talking sbout mysell
N oo 1o ik anabal cumbars o1, colus o sbaut how ruy family | Exchangng greetings, respondeg , asking for i name and age, leaming body parts, ikes and dslkes,leaming the
E apes,_Greek names_roll call celebrates (e g Holy Week Name Days, radiions_celebeatory loods) permission_assislance clanficabon basic pronouns, emahions
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rma T ane '@ perfect pel, size. colour. Name Daj i Y
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fi Creating a 1-year calendar, adding making to-do ists, mperatives.
25 Greece 28 my house, .
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Curriculum area map

Curriculum area map templates can be
used to map the achievement standards |y o e menoiem oo s -core
and content descriptions across - =
teaching and learning units, to gain a

picture of what is currently being taught.

This can help teachers to identify
strengths in curriculum coverage and S : ,
opportunities to further develop their = e e N
teaching and learning units.
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Curriculum area map (Primary)
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Modern Greek F—10 Sequence Foundation to Level 2 curriculum area map — example

Use this curriculum area map to identify where achi standard and content descriptions are explicitly
addressed within your school's teaching and learning units. This template will help you to both map the Victorian Curriculum
F-10 Version 2.0 and audit your current teaching and learning units.

Instructions

1. Enter your details in the footer on page 1

Achievement standard (AS), with numbered sentences YN

1

By the end of Level 2, students identify the different sounds and rhythms of the Greek language by listening to and viewing a v
variety of texts_

2. Look over the curriculum mapping tables on page 2 onwards. Read the information and important notes, below. 2. They compare these sounds with other languages, noticing how pronunciation changes and discovering how languages are v
influenced by each other.
3. Enter the title of your teaching and leaming units into each part of the mapping table. Indicate each teaching and leaming unit's il
to the curriculum by checking the box of the relevant content description(s) and writing the number(s) of the connected 3. Tney expiore Greek through play, first imitating sounds and patiems, inen replicating expressions and phrases, before v
sentence(s) from the achievement standard. producing responses using formulaic and familiar language
4. Check that all content descriptions have been covered at least once. Check that all achievement standard sentences have been 4. They recognise that Greek sounds are represented by lefters of the Greek alphabet, and they can match these with words and |~
images, combining them in increasingly complex ways.
covered.
. - 5. They develop and expand their vocabulary, from simple sounds to frequently used words and phrases, using the v
5. Detail any comments, notes and acfions. pronunciation and infonation pattems of spoken Greek
6. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s) 6. They expand ther repertaire of Greek words and phrases through litening and reading, and then progress fo creafing simple | -
Hint: Use your completed cumiculum area map to start pop g or updating your area plan. sentences and responses using modlled language
T Students identify familiar words and phrases to obfain meaning from a variety of multimodal texts relating to their personal r
world.
Important notes about planning using the achi dard 8. They begin to explain their understanding of the fealures and grammatical structures of Greek using simple metalanguage. v
»  The 5 macro skills of listening, speaking, reading, writing and viewing are interrelated and the leaming of one skill often supports 9. They start to develop written competence by copying Greek letters and words, and then produce the language with support. v
and extends the learning of others (see Learning in Modern Greek). As such, most teaching and learning units will support the
development of multiple macro skills. It is up to the teacher to determine which macro skill(s) are the focus of a particular 10, They respond to texts using frequently used words, phrases and sentence patterns in both writien and spoken language. v
assessment.
1. Thi ly their understanding of of th tions and featu f the written Greek |
« Some achievement standard sentences describe a progression of increasing complexity (for example, one achievement standard oy 2pply treir u ing 0f Some ot the conventins 2 s ofne w resk language \
sentence may describe students USII‘!Q words, phrases and then sentences). Due to this, some teaching and learning units may 12, They use common grammatical structures to creale their own Simple texts, wilh the SuppOTt of visual andior spaken cues. .,
address only some part(s) of the achievement standard sentence.
«  Each individual teaching and leaming unit may address one or more achievement standard sentences (in part or whole). 13, Students explore and recognise the influence of culture on language and identity v
. hEve;y hil standard must be addl d one or more times across all the listed teaching and learning units for a 14, They recognise that Greek is spoken in communities and regions in Australia and around the world, and relate this to their P
and.

own language(s) and cultura(s)
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Curriculum area map (Secondary)
\ R

Modern Greek 7-10 Sequence Levels 7 and 8 curriculum area map — example

Use this curriculum area map to identify where i and content ipti are
explicitly addressed within your school’s teaching and learning units. This template will help you to both map
the Victorian Curriculum F-10 Version 2.0 and audit your current teaching and learning units.

Instructions Achievement standard (AS), with numbered sentences YN
1 By the end of Level 8, students use Greek to interact and collaborate with others, and to share information and plan activities in familiar v
1. Enter your details in the footer on page 1. contexts.
2. Look over the curriculum mapping tables on page 2 onwards. Read the information and important notes, below. 2. They recognise and respond to familiar gestures, questions and instructions when interacting with others. v
3. Enter the title of your teaching and learning units into each part of the mapping table. Indicate each teaching and 3 They tocate and o W s and 0l and contextual o hel "
learning unit's connections to the curriculum by checking the box of the relevant content description(s) and writing the ey locate and respond to Information n texts and use visual and contextual cues to help make meaning v
number(s) of the connected sentence(s) from the achievement standard 4. They respond in Greek or English, and demonstrate their understanding of context, purpase and audience in texts B
4. Check that all content descriptions have been covered at least once. Check that all standard
have been covered 5 They use familiar language, modelled sentences and grammatical structures to create texts appropriate to audience. v
5. Dedail any comments, notes and actions. 6 Students begin to use pronunciation, intonation and rhythm in spoken Greek to develop fluency. v
6. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s)
. N . 7 They that Greek has for non-verbal, spoken and written communication. v
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.
8 They comment on aspects of Greek and English language structures and features, using some metalanguage v
. . . 9 They understand how aspects of language and culture contribute to their own and others’ identity. v
Important notes about using the H

The 5 macro skills of listening, speaking, reading, writing and viewing are interrelated and the learning of one skill
often supports and extends the leaming of others (see Leaming in Modern Greek). As such, most teaching and
learning units will support the development of multiple macro skills. It is up fo the teacher to determine which macro
skill(s) are the focus of a particular assessment.

Some achievement standard describe a pr of il (for example, one
achievement standard sentence may describe students using werds, phrases and then sentences). Due to this, some
teaching and learning units may address only some part(s) of the achievement standard sentence.

Each individual teaching and learning unit may address one or more achievement standard sentences (in part or
whole).

Every achievement standard sentence must be addressed one or more times across all the listed teaching and
learning units for a band.
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Achievement standards

Modern Greek

& panT s pace

* Describe what students can
typically understand, make,
communicate or do by the end of
each level or band

» Used to assess and report student
achievement sosmotent

By the end of Level 2, students identify the
different sounds and rhythms of the Greek

INTRODUCTION CURRICULUM F-10 SEQUENCE CURRICULUM 7-10 SEQUENCE SCOPE AND SEQUENCE RESOURCES

Focusview  Fullview
Levels 7-8 || 9-10 Expand all Collapse all
g Foundation to Level 2 Levels3and 4 Levels Sand 6 I > J

/Bﬂﬂﬂ description - Foundation to Level 2 ~

Curriculum F-10 Sequence

Band description - Levels 3and 4 ~ Band description - Levels S and 6 ~ \

Achievement standard - Levels 3and 4 ~ Achievement standard - Levels S5and 6 ~

By the end of Level 4, students use Greek to
initiote structured interactions and share
information related to the classroom and their

By the end of Level 6, students initiate and use
strotegies to maintain interactions in Greek that
are related to their immediate environment. They

» Developed for each learning area,

discipline and capability

language by listening to and viewing a variety of
texts. They compare these sounds with other
languages, noticing how pronunciation changes
and discovering how languages are influenced by
each other. They explore Greek through play, first
imitoting sounds and patterns, then replicating
expressions and phrases, before producing
responses using formulaic and familiar language.
They recognise that...

\ Show more

personal worlds. They use modelled language to
participate in spoken and written activities. They
locate and respond to key items of information in
texts, using strategies to help interpret and
convey meaning in familiar contexts. They use
modelled language and basic grammatical
structures to create texts.

Students imitate the sound combinations and
rhythms..

use appropriate sound combinations, intonation
and rhythm in spoken texts. They collaborate in
spoken and written activities to share
information, preferences and ideas. They use
strategies to locate and interpret infermation
and ideas in texts, and demonstrate
understanding by responding in Greek or English,
adjusting their response to context, purpose and
audience.

Show more
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Strand

Sub-strand

o

Engaging with Greek Language am’

Engaging with Greek language

Engaging with Greek culture

notice that Greek looks and sounds different to other develop oral language skills through exploring and recognise arl
languages. listening to the sounds and pattemns of the language language rel
VCAMG2ED! VCALMGZED? explore connections between language and culture
Teaching and learning uni Fm— - | through play and/or imagination
0.1 Learning Greek: What is Greek? gem 1 v 1,9 v 1,3
Iboducion o th Crek aphabe munbrs 1t 1, rep VC2LMG2E04
colours and shapes, Greek names, roll call
0.2 Let’s celebrate: Easter and other celebratory Sem 1 v 1.9 v 3,5
events
Prep
Learning about Easter and other celebrations - teling
someone about how my family cslebeates (2.9. Holy
Week, Name Days, traditions, celebratory foods)
0.3 My classroom: Greetings and classroom Sem 1 O v 1,3,6 v 2,3
instructions
X . . _ Prep
Exchanging greetings, responding to routing
instructions, asking for permission, assistance,
clarification.
0.4 My personal world: Talking about mysell Sem 1 v 2 o v [} 13
Teli  name and age, learming bod, Prep
parts, likes and dislikes; leaming the basic grammatical
structures, pronouns, emations.
0.5 Places: The farm Sem2 v 29 v 2.6 v 6,11
Learning farm animal names, animal body parts, Prep
onomatapaeia for animal sounds, describing animals
using adjectives for size and colour.
0.6 Let’s explore where we live: At the market Sem 2 jm} v 35 v 3,6 14
What can | buy at the market and where? Different Prep
marksts | visit - farmer's market, Sunday markets.
0.7 Let's eat: Talking about fruit Sem 2 v 1.8 m] v a1
Intreducing vocabulary and grammar (¢.9. articles), Prep
‘expressions relating o fruit and tasts, likes and
dislikes, making fruit souviak
0.8 How | pass my time: Daily routines Sem2 v 2,9 v 2,5 v 56 13
Daily routines — days of the week, roufine activities at Prep
schoollhome, o'clock tmes, verbs with present tense.
11 Australia and Greece: lcons and symbols Sem 1 v 1,0 v 1,3,5 v 3,56 14
I8entifying Gresk icons and symbols: nationsl Year 1
anthems; looking at fiags from different countries.
1.2 Let's celebrate: Important celebrations in Greek Sem 1 v 2,8 v 3,5 v 2.3 13,14
culture
Year 1
Learning sbout refigious and other celebrations (2.0
Independence Day, Clean Monday, May Day),
important dates, the significance of each celsbration,
how each is celebrated, events, traditions
1.3 My classroom: Identifying classroom objects sem 1 v 1,0 o v 611
and where to find them
Year 1
Learning masculing, feminine and neuter nouns and
saying something is mine, saying | have and do not
have [negative), using expressions for finding and
locating an object.

VICTORIAN CURRICULUM
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Strand ‘Gommunicating Meaning in Greek N

Sub-strand Interacting in Greek Mediating meaning in and between languages 5 3
- - - —— - ——— - Creating text in Greek
Gontent interact with others using modelled develop language fo interact in engage in modeled spoken and locate information and ideas in develop and apply strategies to
[=0e DL language o exchanag informationin - | exchanges, routings and tasks related | written exchanges with peers fo familiar spoken, written, viewed and interpret and respond to Greek texds, B R
cn) familiar conteds shout themselves | to their ciassroom and interests orgarise achvities relating to daily e | muimodal texds, responding and to convey meaning and create spoken and written texts using
and fheir personal worlds VCILMEECM2 and school emvironment approgriately to context, purpose and | inferculiural understanding in Greek in - -
VCZLMEECMI VCZLMEECMI3 audience familiar corteds appropriate vocabulary, expressions
VOZLMGBCMO VCZLMGBCMIS and grammatical structures, and some
Teaching and leaming urit : 3 ) ) ) ) textual conventions
5.2 My classroom: Subjects, timstable — Sem 1 v 1,2 W 1,2 ] ¥ 3.4 ¥ 457 VCQLMGBCMOS
companana Ve §
comparatives, Greek and English subjsct
names.
8.3 Ausralia and Greace: Gaography, cifies, Sem 1 " 1.6 jm] jm] v 3.4 v 3 v 568
landmarks
) . Year B
Plaze names, geogrsphical nouns, adjsctives,
flags, antheme, viewing maps, askirg questions,
locatives, Greek myths, Athens, Crete, the
diaspora — where Greek peaple live.
8Am,mm“mdmmm Sem 1 - 1.6 O + 25 + 347 + a + 7.8
Dty - " . . Year &
Descrbing daily routines using tme, reflexive
wertss (.. yTeuifous, mhinapa), modal verbs,
chores, acfily prefarences.
8.5 Mysslf and others: Describing faaturas Sem 2 - 1,6 O O ¥ 3.4 ¥ 7.8 ¥ 56
and paraonality
Year &
Introcucing famous Gresk people, vriting 5
simple bingraphy using mowns srd adieciives,
creating 3 posisr.
8.6 Gelabrating my cultura and tradition: Sem 2 ¥ 1,8 v 1,2 < 1 v 349 v 9 O
Seasona, feafvala Yer §
Celebrations and traditions — giving options and
choices, orgarising a pary, cublural expressiors.
ard phrszes.
£.7 Holiday ing: P i Sem 2 / 1,26 ] A 1,236 ' 7.89 [m] ' 57
and haliday rituals Yewr §
Understarding direcions, contrasfing Greek ard
Mustrslisn seasors ard comparng these with
Bborging and Tomes Strat lslander seasons,
packing, dates, larger mumbers, giving
direcions, exclamations (2.0 [y mul),
postcards.
8.2 Lat's eat: Gresk food and eating Sem 2 4 1,2,3,4,5 ] < 57 v 3,457 v 1,7 v g
Food, dining efiquette, café and kafenio merus, Vem B
fast food, role-play, register, regularverts (2o
Bk, Ismguane of crdedng.
‘Comments, notes, actions All content descrip@ions and achi tandard have been
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Modern Greek

Content descriptions

INTRODUCTION ~ CURRICULUM F-10 SEQUENCE  CURRICULUM 7-10 SEQUENCE  SCOPE AND SEQUENCE  RESOURCES

Curriculum F-10 Sequence

» The specific content that is expected to —mEE -

be taught and that students are expected 5)
to learn st ettt bttt St eseds -

« Used to plan learning and teaching g
programs that address the learning [ [
needs of all students U U P

-
nteracting in Greek ~ Interacting in Greek ~ Interacting in Greek ~
* nable students to meet the
Students learn to: Students leorn to: Students learn to:
H communicate using formulaic and initiate exchanges and respond to initiate and sustain modelled exchanges
a‘ I eve l I I e n S a l l a r S modelled languoge relating to aspects of modelled questions about themselves, in familiar contexts related to their

their personal world others and the classroom envirenment, personal worlds and school environment.

VO Focusview  Full view

standard ion to Lewel i - Levels 3and 4 w  Achievement standard - Levels 5 and § ~

using formulaic expressions

veaL MG2co1 VC2LMGECO1
VC2LMGACO
ELABORATIONS G copv ELABORATIONS el
ELABORATIONS 0 corv
porticipate in a ronge of guided longuage porticipate in activities that involve
activities using formuloic expressions. participate in activities that involve discussion with others, using language
and visuol and spoken cues in anging t i i
- informatian, using a range of familiar and ideas
T phrases and modelled structures [
ELABORATIONS &= e —
2AMGACO; . © coe |
ELABORATIONS |

ELABORATIONS
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Teaching and learning unit

Assessment task(s) and type(s)

1.4 Places: Let’s go to the zoo Formative assessment 2,4,510
What will | do? What will | see? My favourite animals, Speaking, reading and viewing: Teacher observation of student participation in shared reading of texts, focusing on
using a simple map to find animals or how to get to letter/sound knowledge and locating given words.
somewhere.
Summative assessment 4,9 11,12
Writing: Students use given sentence stems to write simple sentences about zoo animals.
1.5 My personal world: Pets Formative assessment 2,3,4,5,6,8,
Animal body parts, onomatopoeia for animal sounds in | Listening, speaking, reading and writing: Teacher observation of student participation through a range of classroom 9,13, 14
different languages, using simple descriptive sentences | activities focusing on developing listening, speaking, reading and writing skills, including simple grammatical
to describe the perfect pet, size, colour. structures and use of possessive particles.
Listening, speaking, reading and writing: Peer assessment of student presentations through a 5-finger score.
Summative assessment 2,5,6,89 12,
Speaking and writing: Students design the ‘perfect pet’, label their pet in Greek and then present the features to the 13,14
class using spoken Greek.
1.6 Let’s eat Greek foods: Food and celebrations Formative assessment 2,5,8,10,13
Traditional Greek foods, ingredients, articles, colour, Reading: Teacher observation of student participation in shared reading of an imaginative text about celebrations —
taste, create a Name Day celebration menu, make a locating given words.
Greek salad.
Summative assessment 2,6,7,13
Speaking, reading and viewing: Oral presentation of the Name Day celebration menu created during the unit.

V\ucmmn CURRICULUM
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Teaching and learning unit Assessment task(s) and type(s) AS no.
8.4 Recreation, routines and Formative assessment 56,7
responsibilities: Daily routines Viewing and speaking: Teacher observation of students as they narrate a video clip of a funny man getting ready to go to the dentist.
Describing daily routines using time, reflexive -
verbs (e.g. XTevifopal, TAévopai), modal Summative assessment 3,4,57,8
verbs, chores, activity preferences. Writing: Students transfer short entries in a journal into a different text type (e.g. letter, report).
8.5 Myself and others: Describing features | Formative assessment 1,4,5,6
and personality Speaking: Teacher observation of students as they ‘interview’ a famous Greek person.
Introducing famous Greek people, writing a N
simple biography using nouns and adjectives, | Summative assessment 57
creating a poster. Writing: Students design a poster of a famous Greek person.
8.6 Celebrating my culture and tradition: Formative assessment 2,3,4,6,9
Seasons, festivals Listening: Teacher observation of students via a checklist to gauge student knowledge of cultural expressions and phrases.
Celebrations and traditions — giving options -
and choices, organising a party, cultural Summative assessment 1,2,3,4,6,
expressions and phrases. Viewing and speaking: Students sequence a set of steps to organise a party and then role-play. 9
8.7 Holidays/travelling: Travel Formative assessment 1,2,5,6,9
preparations and holiday rituals Speaking: Teacher observation of students in discussions about Greek and Australian seasons and comparing these with Aboriginal
Understanding directions, contrasting Greek | and Torres Strait Islander seasons, role-plays about giving directions, using exclamations in response to famous sights.
and Australian seasons and comparing these N
with Aboriginal and Torres Strait Islander Summative assessment 3,578
seasons, packing, dates, larger numbers, Reading and writing: Students read an itinerary and produce a postcard using the information.
giving directions, exclamations (e.g. [w Tw!),
postcards.
8.8 Let’s eat: Greek food and eating Formative assessment 3,4,57,8
Food, dining etiquette, café and kafenio Listening, speaking, reading and writing: Teacher observation of student participation in classroom activities focusing on developing
menus, fast food, role-play, register, regular listening, speaking, reading and writing.
verbs (e.g. B€Aw), language of ordering. N

Summative assessment 1,2,5,6,7,

9

Speaking: Students take part in a role-play in a Greek café or kafenio, ordering a combination of food and drinks and adjusting the
order.

V\ucmmu CURRICULUM
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Teaching and learning unit

The teaching and learning unit
template complements the curriculum
area maps and plans.

It can be used to plan teaching,
learning and assessment for one
curriculum area or for multiple
disciplines.

memn CURRICULUM ORIA
AND ASSESSMENT AUTHORITY S

Example teaching and learning unit: 8.8 Let’s eat: Greek food and eating

Modern Greek 7—-10 sequence, Levels 7 and 8

Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or multiple disciplines.

Hint: Use your completed curriculum area map(s) and your completed curriculum area plan to help populate this teaching and learning unit.

Overview

Description of the teaching and leaming unit

8.8 Let’s eat - Greek food and eating

Introduction

This unit includes content focused on the connection between food, eating and Greek culture, in relation to
cafés, bars and other dining options. The backgrounds of students within the class could provide a rich
cultural resource to develop discussions and reflections around food culture.

In this unit, students will develop language that relates to food, eating and etiquette in a Greek-speaking
community to participate in a summative speaking assessment task

Duration

This unit is designed for 2 lessons per week of approximately 75 minutes each over a period of 5 weeks

(or equivalent). The Department of Education recommends that language programs be delivered for a
minimum of 150 minutes per week, spread as evenly as possible across the week

Language elements

Students will revise previously learned language around foods, verbs such as ©éAw and expressing likes
and dislikes with Mapéoei/Aev 'apéoel.

Students will use vocabulary relating to food names and Greek dishes, as well as language associated
with reading a menu, ordering food and eating. They will also use verbs in positive and negative form,
expressions of desire, and words to express likes and dislikes. Students will extend their language skills to
use a range of adjectives to describe taste. They will revise interrogatives and consolidate knowledge of
simple question and answer sentence structures in Greek.

Cohort considerations (in relation to this teacl

and learning unit)

Relevant student data may include teacher judgements, prior units of learning and any pre-assessments
undertaken.

When making adjustments for leamers, cognitive and affective considerations will be relevant, including
for students who have an individual education plan (IEP) and associated goals.

Based on knowledge of the cohort, consider the continuum of leaming below and subsequently adjust
content, and vary the leaming environment, resources and leaming experiences.

Through informal peer discussion and regular planning meetings, moderation can occur as ongoing
assessment. Formal moderation can occur and contribute to the summative assessment.

Student moderation of work can be a supportive peer assessment approach.

Extension

This unit can be extended for different cohorts of students. Extension opportunities for the role-play could
include the addition of that are used to gi to others in Greek. Students could
also show an understanding of the intricacies in ordering coffee and meals at various times of the day and
country and regional variations. Extension opportunities could also take the form of a longer conversation
that includes a scenario of selecting from a large range of meal options and then ordering through a
conversation with a friend or family member.

VICTORIAN CURRICULUM
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Example teaching and learning unit: 1.5 My personal world: Pets

Modern Greek F—10 Sequence, Foundation to Level 2

Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or multiple disciplines.

Hint: Use your completed curriculum area map(s) and your completed curriculum area plan to help populate this teaching and learning unit.

Overview

Description of the teaching and learning unit

Cohort considerations (in relation to this teaching and learning unit)

1.5 My personal world — Pets

Introduction

This unit includes content focused on animals and pets in different cultures. The backgrounds of students
within the class could provide a rich cultural background to develop discussions and reflections around
animals kept as pets.

In this unit, students will expand on previously learned language that relates to animal names and
adjectives. They will explore the sound system and alphabet of Modern Greek, using new vocabulary and
terminology relevant to animal body parts. They will learn additional adjectives to label and describe their
perfect pet in a summative writing and speaking assessment task.

Duration

This unit is designed for 2 lessons per week of approximately 50 minutes each over a period of 5 weeks
(or equivalent), which fulfils part of the 150 minutes per week minimum recommended by the Department
of Education for language program delivery

Language elements

Students will revise previously learned vocabulary relating to animal names and adjectives and learn new
wvocabulary, including some new adjectives and nouns that relate to animal body parts. They will discuss
and develop reading strategies to recognise the Modem Greek sound system and alphabet. They will use
these sirategies to read Greek words and terms associated with the animal body parts. They will extend
and simple structures to d b

it

their language skills to learn and use some new adj
their pets.

"

Relevant student data may include teacher judgements, prior units of learning and any pre-assessments
undertaken.

for students who have an individual education plan (IEP) and associated goals.

Based on knowledge of the cahort, consider the confinuum of learning below and subsequently adjust
content, and vary the learning environment, resources and leamning experiences.

Through informal peer discussion and regular planning meetings, moderation can occur as ongoing
assessment. Formal moderation can occur and contribute to the summative assessment.

Student moderation of work can be a supportive peer assessment approach.
Extension

This unit can be extended for different cohorts of students. Extension opportunities may invite students to
describe multiple pets with different features; for example, ‘My cat has a fluffy tail. My dog has a long tail.”
The audience may then ask questions about different body parts.
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Example teaching and learning unit: 8.8 Let’s eat; Greek food and eating

Modern Greek 7—10 sequence, Levels 7 and 8

Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or multiple disciplines.

Hint: Use your completed curriculum area map(s) and your completed curriculum area plan to help populate this teaching and learning unit.

Overview

Description of the teaching and learning unit

Cohort considerations (in relation to this teaching and learning unit)

8.8 Let’s eat — Greek food and eating

Introduction

This unit includes content focused on the connection between food, eating and Greek culture, in relation to
cafés, bars and other dining opfions. The backgrounds of students within the class could provide a rich
cultural resource to develop discussions and reflections around food culfure.

In this unit, students will develop language that relates to food, eating and efiquette in a Greek-speaking
community to participate in a summative speaking assessment task_

Duration

This unit is designed for 2 lessons per week of approximately 75 minutes each over a period of 5 weeks
(or equivalent). The Department of Education recommends that lanquage programs be delivered for a
minimum of 150 minutes per week, spread as evenly as possible across the week.

Language elements

Students will revise previously leared language around foods, verbs such as ©éAw and expressing likes
and dislikes with M apéaeiAev 1'apéael

Students will use vocabulary relating to food names and Greek dishes, as well as language associated
with reading a menu, ordering food and eating. They will also use verbs in positive and negative form,
expressions of desire, and words to express likes and dislikes. Students will extend their language skills to
use a range of adjectives o describe taste. They will revise interrogatives and consolidate knowledge of
simple question and answer sentence structures in Greek.

Relevant student data may include teacher judgements, prior units of learning and any pre-assessments
undertaken

When making adjustments for learners, cognitive and affective considerations will be relevant, including
for students who have an individual education plan (IEP) and associated goals.

Based on knowledge of the cohort, consider the continuum of learning below and subsequently adjust
content, and vary the learning environment, resources and learning experiences.

Through informal peer discussion and regular planning meetings, moderation can occur as ongoing
assessment. Formal moderation can occur and contribute to the summative assessment

Student moderation of work can be a supportive peer assessment approach.
Extension

This unit can be extended for different cohorts of students. Extension opportunities for the role-play could
include the addition of expressions that are used to give compliments to others in Greek. Students could
also show an understanding of the intricacies in ordering coffee and meals at various times of the day and
country and regional variations. Extension opportunities could also take the form of a longer conversation
that includes a scenario of selecting from a large range of meal options and then ordering through a
conversation with a friend or family member.
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Teaching and learning uni

Continuum of learning — Victorian Curriculum F—10 links

Achievement standards

Some achievement standard sentences describe a progression of increasing complexity (for example, one achievement standard sentence may describe students using words,
phrases and then sentences). Due to this, some teaching and learning units may address only some part(s) of the achievement standard sentence.

This teaching and learning unit addresses the part(s) of the achievement standard asterisked and indicated in bold below.

Note: Teachers should ensure that all other parts of the achievement standard are addressed across their remaining teaching and learning units.

NA

Foundation to Level 2 (focus band)

By the end of Level 2, students identify the
rhythms of the Greek language by listening
of texts.

They compare these sounds with other lan
pronunciation changes and discovering
influenced by each other.*

*They explore Greek through play, first i
patterns, then replicating expressions a
duci using ic al

P! g resp

*They recognise that Greek sounds are
the Greek alphabet, and they can match
images, combining them in increasingly

They develop and expand their vocabulary
frequently used words and phrases, *using
intonation patterns of spoken Greek.*

*They expand their repertoire of Greek v
through listening and reading, and then
simple sentences and responses using

Students identify familiar words and phrase
a variety of multimodal texts relating to thei

Levels 3 and 4 (band after focus

Other curriculum content

Capability

Critical and Creative Thinking
(Foundation to Level 2)

ievement standard link(s) and assessment notes

By the end of Level 2, students construct and use questions with a range of stems.

lescription link(s) and teaching and leaming notes

Strand: Questions and Possibilities

Content description:

different kinds of question stems for gathering information and ideas
vcacc2Qot

Intercultural Capability
(Foundation to Level 2)

By the end of Level 2, students identify and describe ways in which culturally and
worldview diverse individuals and families live.

Strand: Culture, Identity and Belonging

Content description:

ways in which culturally diverse individuals and families live, including their own family
veaciacot

Persenal and Sccial

Capability

(Foundation, Levels 1 and 2)

Students identify different types of relationships and the skills for developing them, and
describe behaviours that support inclusion and collaboration.

Students recognise and describe the diversity of relationships found in families.

Strand: Social Awareness and Management

Sub-strand: Relationships and diversity

Content descriptions:

groups to which they, their family and their peers belong
VC2CPFOO1

the range of relationships and diversity found within families
VC2CP2001
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Teaching and learning unit

Cross-curriculum priorities

Cross-curriculum priority Teaching and learning notes

Sustainability Organising idea: Worldviews
Worldviews are formed by different experiences at a personal, local, national and global level, and are linked to individual, community and political mandates and actions for
sustainability VC2CCPSWV2

Discussion about what kinds of pets exist in other places/countries in the world and the attitudes towards them: how they are cared for, what they are fed, where they are housed,

their role in the family unit/society.
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Assessment and learning sequence details|

Assessment task(s) and type(s)

Formative assessment:

Entry and Exit tickets

Student performance in alphabet games (e.g. spot the letter, write the letter, alphabet
review, pet word recall).

Vocabulary review, with teacher to call out words and students to write them on a
whiteboard. Then ask students to write a few common pet words. Students to ‘chin it
(hold up their whiteboards) — teacher to record with a photo.

Linked achievement standard(s)

*They explore Greek through play, first imitating sounds and
patterns, then replicating expressions and phrases, before
using f laic and familiar language.

q

pr ing resp
They recognise that Greek sounds are represented by letters
of the Greek alphabet, and they can match these with words

and images, combining them in increasingly complex ways.*

They start to develop written competence by *copying Greek
letters and words,* and then produce the language with
support.

Opportunities for support and/or extension

Support: Provide scaffolding for letter recognition
using an alphabet letter mat

Common pet words: Provide fewer/shorter words and
incorporated pictures, or colour-coded cards (e.g.
vowels in blue, consonants in red)

For further scaffolding, provide some of the letters in a
common pet word and fill in the gaps (e.g. y_1_-yara).
Extend: Students could write short sentences that are
narrated by the teacher (e.g. H yara sival aompn).
Students could be given opportunities to write more
complex words or create their own flashcards.

Formative assessment:

Teacher observation of student pronunciation and recall of animal names and key
vocabulary through the use of simple questions and statements and through activities
and games such as card matching, memory, bingo, call-and-response, fly swatter or
‘roll and cover’, as well as through the ‘pet photo” activity and the creation of the pet
word wall chart.

Teacher observation of whole-class discussion about different animal names in
different communities and languages.

They compare these sounds with other languages, *noticing
how pronunciation changes* and discovering how languages
are influenced by each other.

*They explore Greek through play, first imitating sounds and
patterns, then replicating expressions and phrases, before
using f

q

prt ing resp
language.*

laic and familiar

They develop and expand their vocabulary, from simple sounds
to frequently used words and phrases, *using the
pronunciation and intonation patterns of spoken Greek.*

They expand their repertoire of Greek words and phrases
through listening and reading, and *then progress to creating
using modelled |

simple sent: and resg

Students explore and recognise the influence of culture on
language and identity.

Support: Provide a word bank list or sentence stems
when students are presenting therr pet fo the class
(e.g. ‘| have a pet dog. His name is ...").

Some students could focus on using a few given
sentence stems. They can be given sentence
templates consisting of a few set questions and
possible responses.

Allow students to repeat questions and/or statements
multiple times to gain confidence in pronunciation and
sentence formation.

Extend: Provide opportunities for students to include
more details about their pet in their introduction, (e.g. ‘'l
have a pet dog. His name is ... He has black and white
fur’).

Some students could be challenged to form more
complex questions or statements.
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Lesson

Learning goal (e.g.
learning intentions and
success criteria)

Learning intention:

To revisit known
vocabulary relating to
animal (pet) names and
adjectives.

To learn about the role of
pets in different cultures.
To learn new vocabulary
relating to body parts.
Success criteria:

| can revise letters/sounds
in familiar words.

| can contribute fo a word
wall showing adjectives
that can be used to
describe animal
3ppearances.

Lesson elements

The following list of act s

listening, speaking, read
skills.

«  35ing an alphabet g
«  Play chitter chatts|

wap - fish).

«  [ntroduce the topi
Watch a video ab
types of pets peof
world.

e« Discuss pets own
have different pety
primarily as fumcti
In other cultures, |j
members of the fa
students and their

«  Play matching of 1
names.

«  Encourage shared
storybooks).

*  Infroduce new voc|
students sing and

o Compare and disg

Lesson

Learning goal (e.g-
learning intentions and
SUCCEesS criteria)

Learning intentions:

To revise the names of
Greek foods and verbs.

To listen for language
associated with ordering
food (e.g. phrases used in a
dialogue about ordering in a
Greek restaurant).

To understand and identify
different forms of etiquette
when ordering in a Greek

restaurant, café or kafenio.

Success criteria:
| can:

*  use words to express
likes and dislikes

+  revise interrogatives —
‘Do you like ... 7

«  extend my language
skills to use a range of
adjectives to describe
taste

«  extend my language
skills with names of
meal types and
language associated
with reading a menu.

Scaffold towards andfor  Assessment Resources

extend

Lesson elements

Listening and viewing — video and discussion

Show students online video(s) with a scene about erdering food in a restaurant, café, kafenio,
or faverna, in Greek.

Working in pairs, ask students to write down any Greek verbs they recognised, any names of
foods they heard in the video and any cultural practices they noticed.

Share findings as a class and create a table: verbs — PripaTa (can list present tense only or
can give other tense; e.g. that which was used and then work backwards to find present
tense); write foods and dishes — ®aynTd (can break down into ingredients recognised, which
may revise fruits and vegetables, foods); any phrases — ®pdozig (.. Napakakw, To pevold
Tapakahw, TiBa meire;) and cultural elements observed — Etorgzio Nokmaopol (2.9. the use
of the plural to address each other or there may have not been a menu given and instead the
waiter listed all the dishes available, which can be the case in traditional favernas).

Watch the video again and tick the items in the table created as they are heard.

Writing and viewing — Greek dishes

Lock at images of Greek dishes {&.0. ) ywpianikn cakdra, 1o 1atdiky, 10 kakapap, n
omavakimiTa, To yoehaktopmodpexo), say the name and use Mapéoel / Aev yrapéos to
indicate likes or dislikes. Point out that when using the sentence starter Mapéoel | Aev
papéoel, you must then use the arficle to precede the noun that will follow {e.0. Mapéoe
oTavaKeTITa).

Students draw up a table in their workbocks, headed Mapéos / Aev yapéos, and write at
least 3 dishes or foods of their choice for each column, in Greek.

Speaking — using adjectives

Provide a list of adjectives to describe taste (e.g. véomipo, yAukd, ahuupd, Tpayavd). Revise
the concept of agreement in Greek nouns and adjectives and practise using the adjectives
with the foods leamt earlier, adjusting gender of adjective if needed.

Students practise asking and answering (2.9 Z'apéosl To kahapdpr; / Noi, papéoer / Oy, G
papéoer). They practise using the correct intenation for interrogatives. This could be done as
a survey shest (without or without the picture to support the word); or each student can be

Scaffold towards andfor
extend

Students may be provided
with a table of specific
language items to tick off
1o support listening and
writing.

Students may be provided
with a set of electronic
flashcards to assist with
pronunciation.

Students may be given
the complete sentence for
the question and answer
on their sentence strip.

Assessment

Formative
assessment:
Teacher
observation of
recall of prior
learning {e.0.
names of foods
and verbs).

Formative
assessment:
Reading:
Teacher
observation of
students reading
menus and
dialogues and
exiracting key
information.

Resources

Stimulus texts:

Online videos
about ordering in
a Greek
restaurant

Flashcards of
Greek foods,
with or without
labels in Greek

Survey

Hardcopy of
short and longer
dialogues about
ordering food at
a variety of
eating
establishments
Hardcopy or
online menus
from a range of
Greek eating
establishments

Online quiz sites
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Elaborations

« Non-mandated, advisory
examples

« Demonstrate how the
curriculum may be
transformed into a
learning activity or
opportunity

Languages > Modern Greek > F-10 Sequence > Foundation to Level 2 =
Content descriptioninfocus

Content description

Communicating Meaning in Greek > Creating text in Greek

Students learn to:
create spoken and written texts using words, familiar phrases and modelled language
VC2LMG2C05 ‘ 0 copy |

~

* using familiar vocabulary and modelled sentence structures to create informative texts about self, family, friends
and possessions, such as a spoken or written description, class book, family tree or dialogue, for example, O
abelpoc pov elvar Yo, H adepgi) pov evat gikoot xpovew, To okuAi pov eivat paidpo, To vTvoSwpETo pov ...

/ELABORATIONS RELATED RESOURCES

This may involve students:

* role-playing their favourite characters or events from familiar shared storybooks such as Mr Archimedes’ bath,
and making simple statements in Greek, for example, Eipat 1) ITénne, éw oTo yiarpd, O kiplog ApyIpnsng kévet
UTGVIo

» identifying self as belonging to family, class or peer/community groups and representing these relationships
through drawing pictures or adding captions to photos, for example, 0 @ikog pouv, 1} TéEn pog, 1) OKeyEveLdk pov
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Template: Teaching and learning unit

VICTORIAN CURRICULUM L“TORIA
20 AND ASSESSMENT AUTHORITY |——J—.

Teaching and learning unit — <unit number> <unit name>
<curriculum area(s)> <level(s)/band(s)>

Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or to plan a multidisciplinary unit.

Hint: Use your complated curriculum area map(s) and your completed curriculum area plan to halp populate this teaching and learning unit

Overview

<Give an ovenview of the leacting and leaming unit.

<Describe the cohorl. Include all mformation relevant to developing your teaching learning uni, such as

Include duration (including number of weeks Use headings and S *  relevant student data and mformation
appropriete.> *  differentiation and individualisabon needs >
Duration

Weeks.

Lessons:

Created by: School
Date created:

/7

Date for review:

Continuum of learning — Victorian Curriculum F-10 links

Achievement standards

Level X (level before focus)

Level X (focus level)

<Copy and paste the relevant achievement standard sentence(s) <Copy and paste the

Level X (level after focus)

from the Wictorian Curriculum F-10.>
curriculum area map(s) >

from the Victorian Cumculum F-10;

<Copy and paste the relevant achievement standard sentence(s)

refer to your completed from the Vicloran Cumiculum F-10>

Content descriptions

Level X (level before focus)

Level X (foous level)

from the Victorian Curiculum F-10.>

cumeulum area map(s).>

<Copy and paste the relevant content descripion(s) andior codels) | <Copy and paste the relevant content description(s) andlor codefs)
from the Victorian Cumcuhum F-10; refer to your completed

Level X flevel after focus)

<Copy and paste the relevant content descrphion(s) andior code(s)
from the Viclorian Curriculum F-10.>
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Template: Teaching and learning unit

Other curriculum content Lesson Learning goal (e.g.

Differentiation andlor Assessment Resources

mant stancesd Mnk(s) and ss: onlest descriplion aadteaching and leaming no. leaming intention and Lesson elements individualisation
eriteria)

<Name of capabilty (Crifical | <! you are leaching andior assessing a capabilty, copy and paste the relevant <if you are teaching andior assessing a capabilty, copy and paste the relevant content
and Crealive Thinking schievement standard(s) from the Victorian Curtculum F-10> descripion(s) andior codes from the Viclorian Curriculum F-10 and add teaching and <nsert | <insert | <Ouline the leaming <Outine the lesson elements, consdering any school-speaific teashing and leaming <Identify any specfic <hdd the <List key
Ethical Capabil learming noles > week | lesson | intentions and suocess. framework andior pedagogical choices > difterentiation andior assessment supporting
nferoulluel Capabilily andior mo> | no> | citeria for students > indwiduskisation required | name, if resources >
Personal and Sosial

ility) >

for specific students > required >

Cross-curriculum priorities

<Name of cross-curiculum | <If you ars making 0a

iculum prioriy, provide the ! relevant learming >

prioity (Abongial and Torres

St Islander Histories and

Cullures, Asia and Australia’s

Engagement with Asia andlor
>
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Example

assessment

task

20

\ VA

Example assessment task:

Modern Greek F—10 Sequenci
Level 2

Overview

While learning about the topic of pets, students develop communic
their body parts. To do this they will explore the sound system and
vocabulary and terminology relevant to animal body parts. Student!
adjectives to label and describe their perfect pet. They will develop |
vocabulary leamed to present their perfect pet to their peers and re
about it

This il task allows to

and spoken Greek in an oral presentation to the class about their
describe their perfect pet and then present this to the class, descr!
will alse answer questions about their perfect pet using modelled si
are leted, the students will ici in a whole-class discus!
pets and reflecting on how animals are represented differently in of

Achievement standard extracts

This assessment task focuses on the part(s) of the achievement st
below.

By the end of Level 2, students identify the different sounds and rhy
to and viewing a variety of texts.

They compare these sounds with other languages, *noticing how
di ing how | are i by each other.*

They explore Greek through play, first imitating sounds and pattern
phrases, before using ic and familiar

They recognise that Greek scunds are represented by letters of the
these with words and images, combining them in increasingly com

They develep and expand their vocabulary, from simple sounds to
*using the p iation and i i of spoken Grf

*They expand their repertoire of Greek words and phrases thre
to ing simple and resp using m

Students identify familiar words and phrases to obtain meaning fro
their personal world.

Vvu:muu CURRICULUM
AND ASSESSMENT AUTHORITY

Example assessment task: Ordering Greek
food at a restaurant

Modern Greek 7—10 Sequence, Levels 7 and 8

Overview

While learning about the topic of food and esting in Greek-speaking communities, students develop

ication skills to h: information and ideas about Greek food, and about eating and etiguette in
Greek-speaking communities. They also develop the capacity to use language to respond fo other Greek
speakers in culturally sppropriate ways and will demonstrate how to sccept and decline offers from others in
an appropriste way. By using these key terms in context, they will their ing of how
i i in Greek | and culture. F ing the summative assessment tasks, students

is

work in small groups to reflect on their leamings about cultural practices, and discuss linguistic choices made
throughout this unit of work.

Role-play

This summative assessment task allows students to demonstrate their knowledge and skill in using spoken
Greek in a short, spoken role-play between a waiter and diner, set in the context of a Greek restaurant, café,
kafenio or tavema; students develop a role-play and perform it in pairs.

Achievement standard extracts

This assessment task focuses on the part(s) of the
below.

d and indicated in bold

*By the end of Level 8, students use Greek to interact and collaborate with others,* and to share
information and plan activities in familiar contesxts.

*They ise and pond to familiar it i and instructions when interacting with
others.*

They locate and respond to information in texts and use visual and contextual cues to help make meaning.

They respond in Greek or English, and d trate their ding of context, purpose and audience in
texts.
*They use familiar language, and i ‘to create texts

appropriate to audience.
Students begin to use pronunciation, intonation and rhythm in spoken Greek to develop fluency.

They demonstrate understanding that Greek has conventions for non-verbal, spoken and written
communication.*

VICTORIAN CURRICULUM
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Assessment task

Context

Students will use modelled language structures, provided by the teacher, and make modifications to
sentences to create a script for their own role-play with another student, around the topic of ordering food at
a Greek restaurant, café, kafenio or faverna. They will draw on a bank of vocabulary items, phrases,
expressions and sentence structures to develop their own unique exchange that shows their language skills.

Required knowledge

»  Vocabulary and language structures, such as positive and negative verb forms, and language structures
for expressing likes and dislikes (e.g. @£hw ..., Aev 88hw ..., M'opéoer .., Aev rapéger ...)

+  Vocabulary and adjectives for a range of Greek foods, using them in simple sentence structures (e.g.
M apéoes ) ywpkimen oahdra. Eivar véomipn.)

»  Commen formulaic expressions used at mealtimes (e.g. Kahf épeinl/ Taia pagl)

s Expressions used for accepting and declining offers politely in Greek (e.g. Uy, suyapiotw)

s Gestures and other non-verbal forms of communication (e.g. shaking hands)

» Interrogatives to create a question-and-answer exchange between 2 speakers (e.g. Ti 8a wdpete; /
‘Eyete ...; | Mmopw va éxw ...;)

Task

Use spoken Greek in a short, spoken role-play between a waiter and a diner, set in the context of a Greek
restaurant, café, kafenio or taverna. Students develop the role-play and perform it in pairs.

To do this, students will use modelled language structures, provided by the teacher, making modifications to
sentences to adapt the wording to create their own role-play with another student. They will draw on a bank
of vocabulary items, phrases, expressions and sentence structures to develop their own unique exchange.

Session 1 (1 lesson)

Students form pairs and decide on the roles that each speaker will assume. One person will be the diner and
the other will be the waiter. Students also select the context for the exchange. It could be a Greek restaurant,
café, kafenio or taverna. Students will discuss at least one liked and one disliked Greek food item within the
exchange, after consulting the menu choices.

Students use a bank of vocabulary, expressions and modelled sentence structures, and adapt the key words
to develop a draft script for the exchange.

Assessment task

Context

Students will use modelled language structures and pre-generated labels in Greek to label their “perfect pet’.
They will then present sentences describing 3 of the body paris, after which the audience will provide
questions that the student will respond to using modelled sentence structures.

Required knowledge

+  \ocabulary and language structures, such as pet names, body parts and onomatopoeia for pet scunds;
language structures include nouns, adjectives, articles and the use of interrogatives to create guestions

about pet body parts

*  Vocabulary and adjectives to describe pet body parts using Greek words such as o okiAog, 0
Tramaydhiog, To wdpl, To A3, N oUpd, TA QUTIA, AOTTpa, PEYAAD, JOKpId, KoVTd

«  Common formulaic expressions for onomatopoeia such as Toiou Toiou (cheep, cheep), ya yap (woof,
woof), vidouw widou (miaou, miaou)

*  Question structure (e.g. T1 ypuua gvar n yoovo; "Exe peydha S0vna; Nooa viya £xa oo moHdia Tou)
during the audience participation aspect of the presentation

Task

Students label body parts of the ‘perfect pet’ in Greek with frequendly used letters and words. They will then
present sentences describing 3 body parts to the audience (class) and respond to quesfions from the
audience.

To do this, students will use medelled language structures, provided by the feacher, and make modifications
or subsfitutions to the sentences to create their own spoken presentation.

Students in the audience will use the question structure modelled by the teacher to ask questions about body
parts not provided in the presentation.
Session 1 (1 lesson)

Students will create their own ‘perfect pet’ either by using a pet body template or by fracing body paris.
They will then label the body parts using the appropriate words for each body part.

Session 2 (1 lesson)

Students continue to develop their “perfect pef’ by using a variety of adjectives fo describe the different body
parts and explore how meaning can change by substituting different adjectives.
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Subscribe to
our newsletters

VCAA Bulletin

Early Years Update

F-10 Update

Senior Secondary Update

Season Update

V4

Follow us on
social media

@Victorian Curriculum and
o Assessment Authority

@vcaa_vic

@Victorian Curriculum and
Assessment Authority
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https://v6.educationapps.vic.gov.au/em/forms/subscribe.php?db=696089&s=449610&a=97403&k=WPOC07y138qhv1M7xBWNBMs_5ijW4n_0C1mejQNjzbg
https://v6.educationapps.vic.gov.au/em/forms/subscribe.php?db=696087&s=449602&a=97403&k=ZtEnSTb9XCqhrYLgAXYMIoaqtBfoM8BYs_QzogfLtIo
https://v6.educationapps.vic.gov.au/em/forms/subscribe.php?db=696088&s=449606&a=97403&k=-kPF9VbSpHIS3-dChzIePZWoeWM6HeDBNTWLyI8TX1A
https://v6.educationapps.vic.gov.au/em/forms/subscribe.php?db=820107&s=792765&a=97403&k=uwXj1jCbEfG3bRMXjDuO0wriw0uYqkX4FPm-jQeQ8fg
https://www.instagram.com/vcaa_vic/
https://www.facebook.com/people/Victorian-Curriculum-and-Assessment-Authority/61562873466516/
https://www.linkedin.com/company/vcaa/
https://v6.educationapps.vic.gov.au/em/forms/subscribe.php?db=696093&s=449620&a=97403&k=WdrUyYCn0esLvtK22Du97zC_tPcAW7B8N7wZUOQoE3o

Contact the Languages Unit

vcaa.languages.curriculum@education.vic.gov.au

© Victorian Curriculum and Assessment Authority (VCAA) 2026.

Some elements in this presentation may be owned by third parties. VCAA presentations may be reproduced in
accordance with the VCAA's Copyright and Intellectual Property Policy, and as permitted under the Copyright Act
1968. VCE is a registered trademark of the VCAA.


https://www.vcaa.vic.edu.au/footer/copyright
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