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I cam;a from ltaly all the
Way ‘to-Naarm, traditional
land ‘of the Kulin Nation,
where the Woiwurrung
tanguage has been spoken
for thousands of years

50 words project

| learnt a few words in this language to
acknowledge the Wurundjeri people knowledge
and traditions and to pay my respects to the First
peoples, their culture and their connection to the
land where | have the privilege to live and work.
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https://arts.unimelb.edu.au/research-unit-for-indigenous-language/research/current-research-projects/50-words-project

TL0a kavovpue onuepa?

1. Who are multilingual students? What is our
role as Languages educators?

2. A pedagogical stance on multilingualism

3. How could this be applied in the Modern
Greek classroom?

an intro

some research

examples from practice
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multilingual students

EAL students

family/heritage languages
community languages
languages learnt at school

languages encountered through
migration patterns

‘?

It was kind of ##9> TH
. WX|? Explosion O
L1 8 2to] it took away

fluent speakers of
multiple languages

(passive) users of
languages
other than English

MGTAV // 2024



multilingual schools

Teachers, students, and the wider community
bring to the school different languages and cultures

All languages are visible
All languages are valued

Students and families are encouraged to use their family
language(s)

Our role as Languages
teachers is to promote

positive attitudes within
the school community
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e

R
separation of languages linguistic repertoire
proficiency different levels of proficiency
all at the same level different languages for different purposes
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shift of perspective

from a monolingual view to a plurilingual view

from the target to acknowledging the other
language ONLY languages of the students
from a deficit to recognising students as
perspective competent language

(focus on what they cannot do) users and learners

(focus on what they bring to the classroom)
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Plurilingualism and pluriculturalism

The CEFR distinguishes between plurilingualism and multilingualism. In the same way it distinguishes between
multiculturalism and pluriculturalism. This distinction aims to facilitate understanding of two very different views of linguistic
and cultural diversity. Multilingualism/multiculturalism considers languages and cultures as separate and somehow static
entities that co-exist in societies or individuals.

Plurilingualism and pluriculturalism aim to capture the holistic nature of individual language users/learners linguistic and
cultural repertoires. Learners/users are seen as social agents who draw upon all sorts of resources in their linguistic and
cultural repertoires and further develop these resources in their trajectories. Plurilingualism/pluriculturalism stresses the
dynamic use of multiple languages/varieties and cultural knowledge, awareness and/or experience in social situations.

Both plurilingualism and pluriculturalism focus on interconnectedness of different languages and cultures rather than on
their differences and stress the importance of evolving profiles that value even the most partial competences in and

awareness of languages and cultures.

https://www.coe.int/en/web/common-european-framework-reference-languages/plurilingualism-and-pluriculturalism
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a two-step process to engage
multilingual students

step1 step 2
acknowledge multilingualism explicitly leverage this resource
as a valuable resource in language learning
through investigating and raising awareness through a planned translanguaging design

of linguistic repertoires

(individual and shared process) (collaborative process)
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7
step 1

acknowledge
multiligualism as a resource
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Pirovano, 2024
[Unpublished thesis]
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language maps

Focus: Language map =L 155 '“’*&}

Aim: To raise awareness of how students use language every day QS’ L joo;"

for different purposes Qm. ‘
[

e Students create a language map to show how they use language
in everyday situations.
Prompting questions: When do you use language? Who with? Why?
Where? At school? Outside school? First language? Second
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In groups of three, students role-play specific examples shown on their
language map, for example: AN

- Translating for parents at the shop, bank

- Talking to a teacher or parent

- Buying something from the canteen, shop

- Showing a friend an award they received

- Buying a train ticket, movie ticket

- What happens at a relative gathering, birthday party

After the role-play, teacher to ask:

What did you notice about the way each person was talking? Did they
use different words for different people? Did they speak the same way to -
each person? If no, why did this change? Was their body language
different?

D’'warte, 2013
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linguistie self-portraits - (
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Melo-Pfeifer, 2017 ‘ y A visual language biography (D. P., 11 years old, Ulm).
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step 2

leverage this resource for
language learning




(14

Translanguaging is the act performed by bilinguals of accessing different linguistic
features or various modes of what are described as autonomous languages, in order to
maximize communicative potential.

Ofelia Garcia (2009: 140)

translanguaging as a pedagogical stance

Translanguaging is the ability to move fluidly between languages and a pedagogical
approach to teaching in which teachers support this ability.



translanguaging design

translanguaging affordances translanguaging reflections
providing explicit instructions and resources to eliciting reflections on the
scaffold students to leverage their individual translanguaging processes activated

and collective linguistic repertoires
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translanguaging affordances (Garcia)

offer opportunities to draw on the
linguistic repertoire

for example:

translanguaging instructions

MELBOURNE

1 - content

+ lamusica che ti
piace

* latua esperienzaa
un concerto

strumento musicale

+  parlare diun
cantante o
compositore che ti
piace

* la musica della tua
cultura di origine
(cultural

Translanguaging activity

Use of ltalian for instruction on

content and successful criteria

Use of English for

translanguaging instructions

™ o o g N\ -
?I gill Attivita di gruppo
- Scrivi un poesia /
Puoi includere:
Usa la struttura della * lamusica che ti piace
+ la tua esperienza a un concerto
canzone per ano str i mal
scrivere una poesia. + parlare diun © compositore che ti piace
+ lamusica della tua cultura di origine (cultural background)
LA mia/nostra Dovimeare: . ‘
. 3verbialp P
MUSICA + almeno 3 parole nuove sulla musica
La poesia finale & P di
* almeno 3 strofe (stanzas)
Translanguaging challenge:

In creating your own poem, I invite you to use Italian and any other language
that you know in order to fully convey the meaning you want to share with the
class. | also invite you to use other non-verbal ] such as i

»at :

guag )

and ds, anything that helps you to convey your

;deu. -
2 - structure 3 - Italian 4 - other
languages
basedonthesong  + almeno 3 verbi and
al passato daliti
prossimo modalities
+ almeno 3 parole

nuove sulla
musica

Use of Italian and English in a basic rubric

Figure 1. Example of bilingual instructions annotated (Task 1).




translanguaging practices

. cognates
. transfer
. making comparisons

. mixing languages



Example 1:

Phonological transfer

Task 2: small groups, same language background

4.2a - Phonological awareness

Find three words in your home language for each of the difficult sounds identified:

r

Create a card for each word with:
e the word in Italian
« the word in your language
e a picture

ci/gi

an

al

bagnata

Practice the sounds in your group, present to the class your cards and then read aloud the

poem in Italian.
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does it work for Modern Greek too?

|dentify sounds of the Greek language that you believe are
particularly difficult to pronounce

Are these sounds found also in English?

Are these sound found in other languages?
How can you leverage the multilingualism of your students?
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Example 2:

Explicit comparison

1 | GIORNI b A L
3 - Sufday )

| [ ondy G | B (G
> 4 > | xingqi'er
| movcaed || (o= ]| RS T
; gloved‘l : Thursday £ HApY xingqisi
E venerdi : Friday ' EHA xingqiwdi
: sabato : "’ Saturday E 537X xingqilit
: do..Tme_D‘i...ca —-‘E T;oroparents.coll*« ERX MngHRAn
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how can we apply this to Greek?

prefixes or suffixes

HUKPOG
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English

microbe

microphone

microscope

microwave

Italian

microbo

microfono

microscopio

(forno) a
microonde

Arabic

Gy S

O35

a5 Sl

Chinese
Japanese

Z7mMN
XA AT+

Guijarati

Hlg §181H

Hlg §1SIU

Greek \ \
MIKPOBIO \\

MIKPOYWVO
MIKPOOKOTTIO

(Poupvog)
MIKPOKUMATWY
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Example 3:
mixing languages
focus on meaning

Il viaggio di Snoopy

Use the pictures below to create a short story (mac 100-150 words) to share with the dass
iaboul Snoopy's trip.

Dove & andato Snoopy? Come & andato? Con o ? Quali posti o attd ha witato? Ho
conosciuto persone interessanti? Coso ha fatto? £ ondato a un concerto? Dove ho mongicto?
Coza ho imparato del luogo che ho wiitoto? Cosa ha provoto durante if suo viaggio? E ol suo
ritorno?

Nella storia dovete includere:

* almeno 4 verbi al passato prossimo (2 con essere e 2 con avere);

* almeno 1 espressione delle sue emazioni (ha provato, si & sentito, gh & piaciuto)

Your goal is to make the story engaging and interesting (not only grammatically correct)...so
feel free to indude expressions/sentences in other languages in order to expand on the
content/plot of the story. It can be either in English or in another shared language or
language that some of you can speak write.

You can also add different pictures, or include a song/some music.

You need to read aloud the story to the rest of the class, so organise your performance!

This is o crective task ...so feel free to think outside the box... it con be o dialogue, o story, o
description; you can start by introducing your characters ar you can create speech-
bubbles.. but_mast of all__

hove fun with ltalion and with your classmates!
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Noi presento Woodstock e Snoopy. Snoopy e un cane & bianco & Woodstock & un’ uccello & giallo.

BRRR! P J
Snoopy ha uno beanie B
Lui @ Woodstock avere freddo! Lui @ come un gelato vanilla, freddo e bianco.

Snoopy and Woodstock went to @ desert. Il deserto e caldo malto.
Snoopy: "Awwwww, ho sete molto, Woodstock! Ho voglia di acqua! Oral>

Woodstock: “MEM & . R L (Chill down, buddy) REXBEKRHBAM | (I's not even that hot here) |

brought you some acqua.”

Snoopy: “Grazie, mia amicol”

Snoopy: Brrr!

Woodstock: Sncopy! Come stai? Dove sei?!

Snoopy: Cozi cozi, Woodstock. Ho freddo. Let's go inside and gel some cookies and rootbeer to warm up!
Woodstock: C'est un bonne idée, Snoopy!!

Snoopy: grazie, amico! Makan dulu. Eat first ;)

Snoapy and Woodstock go inside lo get some cookies and rootbeer.

Snoopy e Woodstock ha fame.

Hai ban an banh va uong ru de (rool beer). (Snoopy & Woodslock 77 mangiare (eat) i biscolti e bere (drink)
di root beer.)

Hai ban nay thich uong tu trai khom. (They like to drink from pineapples.)

Il viaggio di Snoopy

"La settimana scorsa Snoopy e' andato al parco in bici con il suo amico si chiama Woodstock. Hanno
mangiato gli panini, poi

hanno voluto giocare a tennis perche gli ' piacuto. Ma un alieno a vole' leur ballon!! Snoopy e
Woodstock hanno avuto paura!

Un alieno ha portato Snoopy sulla luna in rocket. Snoopy si e stato sentito felice perche la luna e'
fatta di formaggio e Snoopy ama il formaggio.

Woodstock estato da solo. Che peccato!" MGTAV // 2024




translanguaging stance
to engage multilingual students

Translanguaging is the work of teacher and students
using effective tools to investigate the linguistic
repertoire of students
providing affordances (instructions, tasks, strategies)

including collaborative tasks and reflections
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- TeachingEnglish

Using multilingual approaches:
moving from theory to practice

A resource book of strategies, activities
and projects for the classroom

oge L]
ettt ot vt ek o o Plurilingual Guide:
Implementing Critical Plurilingual
Pedagogy in Language Education

Angelica Galante, Maria Chiras, John
Wayne N. dela Cruz, and Lana F. Zeaiter

designed by Jade LaFontaine

T McGill

https://www.teachingenglish.org.uk/sites/teacheng/files/Using_multilingual_approaches.pdf  https:/www.mcgill.ca/plurilinguallab/files/plurilinguallab/plurilingual_guide.pdf



Evyaplotw
grazie

elena.pirovano@unimelb.edu.au
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